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ABSTRACT 

... . „ " While forecasting what the sociopolitical climate 

will be like in the year 2000 is extremely hazardous, it is possible 

to discuss some long term socie-tal-tr-ends-and-to-of f er^-pers-onal " 

list of items that, it is hoped, will be on the agenda for education. 
Long term trends which will probably continue to influence society 
include the increasing similarity of the sexes, particularly in such 
areas as child rearing functions and responsibilities, the increasing 
sophistication of children, and the steady raising of criteria for 
what constitutes the "good life." Education in the year 2000 can also 
be approached by formulating answers to questions of what will then 
be conceivable, possible, feasible, practical, and desirable." 
However, these answers are amorphous due to our lack of knowledge 
about future conditions and are highly individual because they are 
colored by our personal values., A list .of desirable agenda items for 
education includes (1) the quality of life as a focal variable (2) 
assessment of children on a measure of thriving, (3) emphasis on 
aesthetics, (4) development of interethnic and interraciaj. harmony, 
(5) emphasis on the development, of social competence, (6) development 
of interest in something outside of the self, (7) parent 
participation in child care, and (8) improvement of public 
understanding of child development and education. (CB) . 



*******************************^.************************ttt**tttttttt 
* Reproductions supplied by EDRS are the best that can be made * 

from the original document. * 
******************************************** 



ERIC 



Minnesota Roundtable 



06 12 84 



U.S. DEPARTMENT OF EDUCATION 

NATIONAL INSTITUTE OF EDUCATION 
EDUCATIONAL RESOURCES INFORMATION 
CENTER IERICI 
^This document has been reproduced as 
received from the person or organization 
originating it. 

Minor changes have been made lo improve 
reprodLCtion quality. 

• Point-, of view or opinions stated in thts docu- 
ment do not necessarily represent official NIE 
position or policy 



The Young 5 Child in the Year 2000: Setting the Professional Agenda* 



Lilian G. Katz, Rh.-D. 
ERIC Clearinghouse on Elementary and Early Childhood Education, 

Universit y Of Illinois "PERMISSION TO REPRODUCE THIS^ 

MATERIAL HAS BEEN^RANTED BY 



:. T o 
of 



I . Introduction to the educationaLrIsSurcesN 

INFORMATION CENTER {ERIC) ' 




.urn 



1 Ui. , i ~ ■ ■ ■ r. — tuniuj. 

coubt there are many ways to enter into "a discussion about' the/tun. 
the next century. I find the forecast assignment a troubling one 
mainly because it seems to me that one can only forecast future events 
or phenomena in the light of what one already knows . 

H 4. the w la ?L^ tUrn ° f the centur Y it would have made sense to forecast 
that by 1950 _ every American family would have two horse-drawn 
carriages in its stable, and that the number of miles travelled by 
train by the average American- would be in the tens of thousands'" The 
proDlem here is that one can only make forecasts in terms of what one 
already knows; and it is very likely that significant developments in 
tne aspects of life that our professional agenda should address will 
be affected a great deal by what we do not yet know, (as we'll as by 
some that we do' know).. ■ 7 

JnnX 11 ^ readil y admit ^at when Rich Weinberg reminded me that the vear 
2000 is no further from us that the year 1968 it helped out" the 
assignment into perspective. But-- could we or would we have predicted 
in 1968 that a United States President would within a half-a-dozen 
years be compelled by events to resign from the presidency. of this 
great nation? So much for predicting the socio-political climate of 
tne future! 

II. Looking at Trends 

Perhaps what one most needs in exercises of this kind is the knowledge 
of history and the concepts, of; historians . That is to say, we may be ' 

• t0 ^ tal r ab ° Ut the fUture in terms of continuing trends' 
mS!?^. 1 ? I dl ? tant . P ast ' detectable at present and therefore 
mghly likely to continue -in the future. ■ 

lj. Increasing Similarity of the Sexes . ' • ■ - 

One ., such trend of interest that I would guess is likely to 'continue is 
the increasing similarity of the two sexes. That is to say that it is 
most likely historically the case that males and females lave been 

Cente? 6 ^^ Minnesota Round .Table in Early Education • 

Center .or Early Education and Development , University of Minnesota/ 198^ 
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becoming more and more alike, let us say over the last 1500 years at 
leasu. This no doubt varies as a function of both complexity and 
modernity of a given society. *-ywpi<-..xT;y ana^ 

Certainly in the area of child rearing functions and responsibilities, 
males and females are increasingly/ )a like , with a^ acceleration in this 

^ssume 10 ?h,? ° r f ^ ftSen yearS « ft seems reasonable to 

afarmL ^ \ * If* 11 contlnue around the world. Should we be 

alarmed or pleased by this trend? What are its implications for the 
^nnT e ^° f *„ C ? Xl rSnS I devel °P rae nt? One implication that I often worry 
rearina *2f as education and training for women increases, child 
rearing and child care . (as a job) will become even more 
under-stimulating than it now is. Perhaps this potential danger vUl 
roirina 1 ^^ wLv S greasing participation of fathers in child 
contin»; i Ljt ^ "C^^- 1 ^ 0 ^^^^ 

continue in that occupation? . 

Another trend which impinges on child rearing and its increasina 
stressfulness (versus satisfaction) is the decreasing .nCnbJ? of 

seven or "o?^ ° f failUre s °^ow pore acute! If one have 

nn^ 1c 5 children, a few. failures or I' ne ' re-do-goods ', a few 

normals, and one or two outstanding successes can be • achieved 
ou^ina aVi 6 ^ 1 ^*- BUt W * th onl >' ™ e or two children parens Ire 

much for ly£ f ' n"" ? " S * nt ° VSry few baske ts; the weight may be too 

much for the offspring to bear, and the fear of failure mav be 

excessive for the parents . . . . i - LU£U De 

Along these lines another trend likely to continue is that as the' 
.amily continues to be potentially the source of the greatest good - 
in tne form of nurturance, protection, encouragement, socialization in 
general, etc., so in the same proportion, when it fails in its mission 
it is potentially the source of the greatest damage. All of which 
non??nno t - services aimed at supporting and helping parents will 
continue to oe needed, even though it isnot yet very clear how the 
services and supports are best . of f ered . 

2. Sophistication of children. 

Ancther > trend, which we can really only guess at, seems to be the 
increasing amount and variety of stimulation to which young children 
a J G JFRTtZ p leading to the increasing "worldiness" (versus innocence) 
Si,! 1 ,i?f • 13 n0t Clear . hovever Aether childrens' capacities to 
d^ioni^ uS 1 ? grea ^ er variety and rate of stimulation has also 
developed What psycho-educational needs stem from this particular " 

tne chila's present and ■ future environment? It seems clear 
f v L th ° child's environment is an increasigly complex one which is 
WO E dlfflCUlt to understand.'. Education's traditional role 
in nelping the young understand as well as function in the world 
arouncT them, will simply be a bigger, more complex and more urgent and 
procably more frustrating one. . J 

There is. a lot of talk about the extent to. which the.-adult world' of 
those who V are now > the very young will be. an ultra hi-tech one. The 
be mace that the more likely it is that adulthood will be 
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dominated by hi-tech, the more important it is to get a lot of rich 
experience with low-tech in the early years," Parenthetically, I find 
u interesting that the salespersons of early hi-tech rationalize the 
great value of computers for young children on the basis of the fact 
that, (a) computers are -interactive, (b) the children can work together 
in .small groups, and help each other with debugging, etc., and (c) 
the_ children have 'control' over their own learning! Is- this 
rationale the beginning of a general movement to resurrect John Dewey'' 
nev is it that the importance of these three- elements . of pedagogy were 
widely scoffed at - before microcomputers were being sold?? 

It is also often said that children are. simply more intelligent 

(earlier in life) than they used to be.' Thus one item on our agenda 

must be to modify our educational institutions to take this gradual 

Change in the characteristics of its pupils into account. 

It .has been said that every generation speaks' of the next one as being 
careless, lacking in discipline ,,. softer ( self-indulg ent ) ; than t heir 

5£^ and so forth. P erhaps this has always i n factTe e n the caseT 

t ernaps it is indeed true, that each generation tolerates or acceots a. 
viaer range of behavior than the last one. If so, what will be the 
acceptable or tolerable range- of behavior in 2000?- 

■We were asked to comment generally on the impact of ' the environment in- 
the year 2000. While prediction is difficult, it is probably a good 
ioea to remember that the important thing in determining the course of 
cevelopment. is not the environment or phenomena around the child per- 
se or even her actual experiences, but the meanings ' that child nllts 
on them. If we just consider father-absence ( paternal - deprivation! 
as an example, the meanings children put on this phenomenon vary. If 
tne child thinks her father is absent because he is off fighting 
bravely in the war to end all wars, etc. then his absence may be a 
source of reflected glory. If she believes his absence is because h- 
does not like being with her, or because he is in jail for a serious 
crime,, etf^ a different developmental outcome can be expected, even 
though the^phenomenon of absence is exactly the same in al] cases. The 
proolem, then, is to determine what meanings children give to relevant 
experiences, and to help .them to assign' more appropriate, accurate and 
'healthy' meanings, as necessary. 

3 . The criteria of the 'c;ood life' . 



me programmatic efforts known under the general rubric of' 'prmal 
opportunity' really . refer to equal opportunity for the • good life ' / 
One of trie trends notable over human history is that the criteria by 
vnieh we. decide what consitutes a 'good life' are constantly being 
revised upwards. Using Merton's concept of relative deprivation, we 
c%n- <jee that, the level of satisfaction or dissatisfaction with one's 
r -J£f ~ 3 ' d runctlon Qf fc ne standards or criteria with which we compare 
inasmuch as these standards are always being raised, the amount of- 
v. dissatisi action is likely to- remain fairly constant. 

\ • ' . , . 

" \ : ■ '■ ■ , ■ 

9 " / *• . .III. Asking . Questions About the Future 
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U« ll 5^»., th * year 2000 - t0 ^ to 

What is conceivable? 
What is possible? 
What is feasible? 

What.. is practical? v/hat is actual? 
V/hat is desirable? 

We can look at each one in turn and see where it takes us. 
-Li. What is conceivable? 



dHS Uves "L Hoo r. eaSY t0 SketCh out ful1 * *at our 

Sura** oi? sass ^^r^^if^r-^' abs " rd - 

difficult conceit of ft ""Such 12 3 ^ A1 >hough it is 

would « ,and Cel S £ a J ' atto^nf S Tio^T ^tL^llZ Se 
S 9 s ' »Ln^- er b L thSn c ° ns «t U ting a much larger proportion of the 
t. S. population than they donov)? would not such a ■ lowlv 10b b» 

'hat" Coed L th ° Se Kh ? : " ^ National establishment ha^faUed? 
l.nat indeed are our criteria of educational effectiveness' Pernan, 

professional agenda very sSon ? 7 ^ a °° Ut sho "ld be on our 

decade" 3 wii^T thdt ° ne °f. the a " da of sreat advancement in the next 
aSva£ce4n£ ta?-es us^to 0bl , 0lo ^ v/neuro P a ychophysioloc jy/ ' and that our 
advancement takes us to where, we can be certain - sav 90-'- 
children will learn, what ve teach .them! Mow the orobJems of education 

and .etSlo^cir^obl^r^ |T« ffSL'^TSSgSS 

aid h^are S, forencef Sose"^' — ^ *°"^hT£S£S. 
■ responsibility. toula "become a"son,e *~ VBr » be ^onciied? The 

2. V/hat , is oossible? 



y 
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Formulating answers to this question is no easier. than to 'the previous 
-wU on ?° in • 13 raisin ^ thiSi °ne is to suggest that if we out 

Si *n,l^ Ur , P r ?^ S31onal agenda that are too far outside of the realm 

' .?ii- e ? v ^ ?n Y (e ' 311 children should, be excellent!), we are 

lively to increase the sense of failure above and beyond the level we 
already have it. In other words, one parameter to keep in mind in tS 
development or the agenda for the year 2000 is its achievabiU?y . 

3. l.'hat is feasible? 

abou? rd f,^ t0 >- address this question we need some reliable information' 
aoout what resources are likely to be required as well as available 

lLely S ?o appearf ^ ^ ™ S ° f ^tanc to the agenda^. 



A 



'■/hat is practical? 



^ erS ;, t ^' thi f. , que stion must be derived from a question not listed 
Ttrie -yecrr 2-000 , ~=a. t ts— i dxf f -xcxrrt — to— lenovf wh aT~ vfll be pra ct'i7^T~- 
^00 S1 na" fr^- ^'-^ qUSSti0n ° f " hat is P«Si«riS tSe year 
what ir^ac?iXtoda y : ierent fr ° ra thOSe VS V ° Uld conceding 



2jl ^ r nat is desirable? 



'Mswir^t^lV 10 ^ i^V •°° kS 1 - like thG easiest of, the questions to 
answer, ^ter all, it is unlikely that what will be desirable at the 

to u S °f , hG Z? ntnrY . V ° Uld bS VerY dif ^ent from what seems desirable 

Ss^orod v* 2t/ Aa2 ° r Pr ° blen With this ^ esti °n is that it cannot be 
ans..ered oy data, research or'theory; its answers lie in the realm of 
values, morals and ethics - all areas in which Ser2 lit (in 
denocracxes like ours at least) no experts. HoweverMach ofVis 
-roe . to enter her. own version of what is desirable into the 
add'?cssed? n a hearing '^ and in this — ^ne question can be 

IV some agenda Items for the Next Decade 
Li. The -Quality of Life as a Focal Variable " 

i;t r r in i ? USGr ? 1 t0 rGmei:lber that all lives have quality - some 
"A ^L' T j0: ' e }° w ? nd sowe Presumably inbetween. Sut one of the nro iects 
i ™n t0 ° n ° Ur the search for agreement on 

- tn- t °5 t f 1U: ? q^lity of life for our children. At oreseht I 
u ninr txiat -useful indices include (a) health status ( and basic 

-oUni ; v "- labl ? f° r a11 U - S., children free by 2 So5)M J) 

.eeling connected, attached, cared about, having a stake in the 

s!ts^vin° r T h T' t tC "'' (C) feSling that is worth living" 

s>atsxryxng and interesting,, d ' 

2^ As sessment of Children in on a Measure of Thriving. 
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•"••nVh ^ , . se r, V s . assess each child ffi ,t^rns of the extent to 

...ucn he or ste is tnriving, or developing wkll^t-hroughout the long 
or cnildihood. (se« Katz, Assessing Pfe^'c^iers ' Development, 

ry and Eariv-.;-. 'i&fi l H'onnri ,• ~ 



period of childhood, (see 

ERIC Clearinghouse on Elementary and EarlySK tfciidhood Educatio 
" 1V S I,? , minois. 1934) This another appfe^^p the assessment 
; SD Quality o J Lire.- It is not a compa'tSjL^ftf children with 

^o a distribution of given attributes ^hu^an evaluation of 

selected inaices of the quality of the individual chip's life . tXOn ° f 



3. 



Zmphasis on Aesthetics. - Another Index of the QuallitV' of Life 



The point has been made 
experience give quality to 
item to look at the aesthetic 



elsewhere that the aesthetic 'dimensions of 
our lives and thus I see it %s .^a'jor agenda 



dimensions of childrens 
4. Development of inter-ethnic ' and inter-racial harmony 



environment . 



^J ^iJT 1 ^°° d , b ° dy Cf . "search on the development of 
^titutaons-.-.^^ 



nation 
matter. 



and as professional educators. There 



is no time to lose) Kn this 



5_j. Emphasis on the development of social- competence. 



current literature on the development of social competence W'Hch 
growmg and full of important implications for practitioner^ fork 



and 

on helping practitioners to make good use 
should be on our agenda immediately . Along similar lines, 
take another good look at the potential advantages o 



should 
groups 
. reasons , 



tae development of social competence, as well 



of this knowledgebase 
I thiiikv^e 
mixed\fa'$e' 



0_l Development of interest. 



as for otfi^rv- 



The disposition to. be ineterested in selected aspects of the 
environment, or to be able to lose oneself in something outside of 52 
selr snould.be studied development ally and become a serious concern of 
it "would T,..T i n U f; ^er.the life span, the more important 

one ndt thlS ca P acit >' is a well, developed and robust 
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Parent participation in child care 



.•v numcer 
ratio, th 

can be alleviated if 
each parent spending 
day care center, 
children with common 

and 



°\J*IT S , ?d ? ed fcy . child care" institutions (adult-child 
relatively .low stimulus value of the work, for instance) 

, employment benefits include the Possibility or 
one half-day. every two weeks in his/her child's 
:ms practice would also serve to provide parents and 
. ^ 4 , . : ^ on content and points of reference to enrich their 

relationships," and would stimulate- the staff ^ r 



appreciation among parents of their efforts 



and increase - the 
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P ublic understanding of child development and education 



-hen 
often 



. r e . look at 
dismayed by 
i s j no v/ a va i 1 a b 1 o . 
le5 us put into 
develop . ( some of 
another circle ve 
concerning what 



the .practice of early childhood education, ve are 
the distance between it and the knowledge base that 
I think we can account of this distance as follows: 
one circle everything we know about how childreA 
that knowledge will turn out to be wrong),, and in 
put what it is that parents understand and or accept 
. , . srloul f be done for their early education and 

development, and in a third circle we put what it is that teachers are 
,illing ana/or aoout. to do in early childhood programs, we may 
something resembling the figure below. . Y 



- child : 
development 
knowledge 



what parents ' • 
understand and/ 
or accept 



what teachers are 
willing and/or 
able to do 



A major item 
of overlao. 



on 



le present and future agenda is to .increase the 



are.a 
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